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Course: Secondary English Methods – EDTE 454 / 554 – 3 credits
Key Assessment: Planning, TPA Task 1
	Instructor: Erik Powell
	Term: Fall 2013

	Class Time: Wednesday  4:40-7:30
	Class Location: PACCAR 103

	Website: mrpowellsclass.weebly.com
Twitter: @mrpowellsclass 
	Phone: 509-998-8145

	Email: eriknpowell@gmail.com; erikp@spokaneschools.org 
	Office Hours: by appointment


School of Education Theme

Socially Responsible Professionals Who Serve with Competence, Commitment and Care  

The Mission of the School of Education is to prepare socially responsive and discerning practitioners to serve their communities and professions.  The School of Education upholds the tradition of humanistic, Catholic, and Jesuit education.

· We model and promote leadership, scholarship, and professional competence in multiple specializations.

· We support an environment that is challenging, inclusive, reflective, and collegial.

· We foster inquiry, intellectual creativity, and evidence-based decision making to accept the challenges facing a global society.

· We provide academic excellence in teaching, advising, service, and scholarship.

· We promote, support, and respect diversity.

The School of Education upholds the tradition of humanistic, Catholic, and Jesuit education.

Department of Teacher Education Mission Statement

Teacher Education at Gonzaga University views itself as a community of reflective learners. As a community of faculty, staff, and students, we are involved in a supportive relationship which encourages service for others and responsibility to each other. This implies support for the personal and professional development of all involved and participation in the processes of problem solving and decision-making. Our shared goal is the empowerment of developing teachers and the continual improvement of education. 

As learners, we are engaged in the conversation of professional practice. This dialogue encourages an interchange of roles, where each person is both a teacher and a learner, and all learn from each other. Learning is seen as a life-long process that requires flexibility in our thinking, currency in our preparation, and modeling in our instruction. The aim of our interaction is to instill critical thinking, to establish skill in evaluating research and practice, and to encourage each individual's emergent philosophy.
Department of Teacher Education Dispositions 

· Commitment to Learning and Acquiring Knowledge
· Respect for Diversity

· Professionalism

· Commitment to Social Justice and Service

I. Course Overview (University Catalogue)

This course, taken concurrently with a field experience, will provide candidates with the opportunity to explore the instruction, assessment and technology practices that are at work in the Secondary English classroom. This course will aid the teacher candidate to focus and integrate learning by observing, teaching, reflecting, and analyzing instructional events occurring at the school site. This course will enable teacher candidates to observe and participate in instructional decision-making, strategies for differentiation, and various assessment models. 

II. Course Description
Secondary English Methods will focus on generating, discussing, practicing and critiquing specific methodologies to engage pre-adolescent and adolescent learners in the Language Arts.  Emphasis will be on understanding and implementing the reading and writing processes, gathering classroom activities and designing & practicing individual lessons that will lead to the construction and presentation of a completed academic unit.  

Practitioner-based journal articles, textbook chapters, a range of literary genres across grade levels, and miscellaneous teaching resources will support our active investigation of teaching English in the secondary schools. Also, this course will be joined with a 60-hour field experience, offering direct application and observation of language arts methodology.  

The Teaching Performance Assessment (TPA) area of focus for Language Arts this semester will be written analysis and interpretation of text.  Accordingly, a significant amount of your activities and assessments will be within that context.  Your work will also be informed by several relevant frameworks and standards, including Understanding by Design, Differentiated Instruction, 21st-Century Skills, standards-based grading & instruction, and Common Core Standards among others (below).   
III. Course Leaning Outcomes, National & State Standards, Course Assessments, and Essential Questions

Outcomes



Standards


Assessments

	1. SWBAT articulate and apply a knowledge base of the principles, methods, and general content of language arts instruction in grades 7-12.
	INTASC Standards 1, 2, 3

NCTE Standards 3, 5, 6
WA State Competencies: 7.1, 7.2. 7.16

State Standards: 5.1, 5.2
	Presentations 

Class Discussions 

Group Tasks

Written Assignments/Reflections

Unit of Study

	2. SWBAT review and critique methods of teaching the reading and writing processes, given the diverse nature of the preadolescent and adolescent. 
	INTASC Standards 1

NCTE Standards 1
WA State Competencies: 2.1, 2.2, 4.1.2, 6.2, 7.2, 7.6, 7.7, 7.8, 7.10/15

State Standards: 5.2, 5.3 
	Class Discussions

Presentations
Group Tasks

	3. SWBAT develop specific capacities for teaching secondary language arts: planning sequential lessons, making content decisions, assessing student work and reflecting on teaching episodes. 
	INTASC Standards 1, 4

NCTE Standards: 4, 5, 7, 11
WA State Competencies: 7.3, 76.4, 7.12, 7.13

State Standards: 5.2, 5.3
	Presentations
Class Discussions 

Field Experiences

Miscellaneous Readings

Unit of Study

	4. SWBAT to verbalize, implement & critique the language arts  CCSS of reading, writing, communication
 
	INTASC Standard 7,8
WA State Competencies: 2.1, 2.2, 5.1, 5.2, 6.1, 7.11, 7.14

State Standards: 5.1
	Class discussion

Presentations
TPA Assessment 

Field Experiences

Unit of Study

	5. SWBAT develop and practice self-assessment skills of professional and reflective practice.


	INTASC Standard 9, 10

NCTE Standard 4, 7, 9, 11
WA State Competencies: 7.5

State Standard: 5.2, 5.4
	Class Discussions

Reflections

Presentations
Unit of Study

	6. SWBAT discuss, plan and implement an integrated language arts unit that reflects a range of genre and literature
 and is designed for learners with specific needs and diverse backgrounds.
	INTASC Standard 1, 2, 3, 7, 8

NCTE Standards 4, 5, 9, 11
WA State Competencies: 7.2, 7.3, 7.5-7.16

State Standard: 5.1, 5.2, 5.3
	Class Discussions

Miscellaneous Readings

Unit of Study


Essential Questions 
· Why teach English / Language Arts?

· What constitutes effective teaching?
· To what extent do relationships support education?

· How do effective teachers balance their professional and personal lives?

IV. Assessment and Grading
• Evaluation system of letter grades, grade point and percentages are described below for your reference.  The grade point and letter grades are correlated with the standards established by Gonzaga University as stated in the Undergraduate Catalogue.



A   
(4.0)  – 100-94%

C+ 
(2.3)  – 79-77%



A-  
(3.7)  -- 93-90%


C   
(2.0)  – 76-73%



B+  
(3.3)  -- 89-87%


C-  
(1.7)  – 72-70% (Below standard: No 



B    
(3.0)  -- 86-84%




certification credit granted.)



B- 
(2.7)  -- 84-80%



• Course Expectations:

1.  Attendance and participation in all class sessions.  Please come to class on time. If you cannot attend class due to an emergency, please call, e-mail, or text me and arrange in advance for a classmate to take notes and get copies of any handouts.  I expect you to be ready to go when you return. University attendance policy allows no more than 2 absences for a 3-credit course that meets once a week. Prearranged absence handled on an individual basis.
2.  Complete active reading of all assignments by assigned dates. Late papers / assignments will be accepted one class late with a reduction of one letter grade. 

3.  Be an active, contributing member of the learning community.

4.  Critical evaluation of peer presentations and projects.

V. Instructional Methods and Learning Activities 
Writing on Demand: Write in response to various prompts appropriate to the Big Ideas of the course.  Free response, journals, blogs, and multi-draft unit design will constitute the bulk of the writing. 

Technology in the Class: Explore and incorporate a wide range of tools to use in the classroom.  
Reports and Reflections from the Field: Respond to and report on weekly experiences in the class of your field experience, including a formal presentation on November 13th.  
Guest Speakers: Planned—Participate in discussions with teachers from the field.  

Formal and Informal Presentations: Lead part of a class discussion based on one of the assigned readings in Navigating the New Pedagogy.  Various dates.
UbD Unit of Study (NCATE Key Assessment): Create a 3-week unit (3 -5 fully developed lessons) on a language arts subject that you anticipate teaching either in your field experience or in your student teaching. This segment of three to five lessons will be aligned with the TPA—that is, analysis and interpretation of text.  We will work on this together throughout the semester.  Progress checks will be on October 16th and November 20th.  The final draft will be due on December 18th
.  

VI. Course Calendar

Most assignment due dates are indicated on the attached calendar.  Several due dates will be communicated as the course unfolds. Notification of any changes will be communicated at least one week prior to assignment due date.

	Class
	Date
	Topics
	Due

	1
	9/4
	· Course Introduction & Syllabus

· Why Teach English? The Good, the Bad, and the Ugly
· Language Arts Standards: Making Sense of the Madness

	

	2
	9/11
	· What constitutes effective teaching?
· The Lab School

	Teacher Man, ch. 1


	3
	9/18
	· Make Kids Think
· Theory and Practice
· The Lab School
	Navigating, ch. 1 



	4
	9/25
	· Teach Big Ideas
· Asking the Essential Questions

· The Lab School
	Navigating, ch. 2
 

	5
	10/2
	· Unit Design 101: Making Standards, Big Ideas, and Essential Questions Work
	Bring UbD Professional Workbook and Common Core Standards


	6
	10/9
	· Nurture Student Learning

· Unit Design 101, Part Two: How to Assess this Stuff???

	Navigating, ch. 3

Unit Draft through Stage One

	7
	10/16
	· Construct Meaning

· Grammar in Secondary Schools?
· The Lab School


	Navigating, ch. 4

	8
	10/23
	· Guest Speaker Kim Halcro: Realities of Secondary Schools
· Build Relationships
	Navigating, ch. 5 

	9
	10/30
	· Honor Individuality
· Differentiated Instruction
	Navigating, ch. 6


	10
	11/6
	· Navigating Live: Jeff Halstead
	

	11
	11/13
	· Field Exhibits—Theory and Practice

	Field Exhibits

	12
	11/20
	· Make Poetry in the Secondary Class FIT

	Bring a favorite poem (especially one that you could teach to secondary students)


	13
	11/27
	    Thanksgiving Week!

	

	14
	12/4
	· Tales from the Trenches: Recent GU grad
· Putting it Together: The Lessons

	Bring UbD Professional Workbook and Common Core Standards


	15
	12/11
	· Finding the Balance
· Finalizing Unit Design

	Teacher Man, ch. 2

	16
	12/18
	· In the End . . . 
· Submit Final Units
	Final UbD Unit Plan


VII. Required Texts
Halstead, Jeff (2011).  Navigating the New Pedagogy: Six Principles that Transform

Teaching.  Rowman & Littlefield: Lanham, MD.
McCourt, Frank (2005).  Teacher Man.  Scribner: New York.
Ryan, Susan and Dana Frazee (2012). Common Core Standards for English / Language Arts. 


ASCD: Alexandria, VA.

Wiggins, Grant and Jay McTighe (2004).  The Understanding by Design Professional Development 

Workbook.  ASCD: Alexandria, VA. 
VIII. Bibliography Reflecting Knowledge Base
Contemporary:

Burke, Jim. (1999). The English Teacher's Companion.  New York: Boynton/Cook.  

(Burke's web site: http://www.englishcompanion.com/)
Carey-Webb, Allen. (2001).  Literature and Lives: A Response-Based, Cultural Studies Approach to 

Teaching Literature. NCTE
Hunsberger, Margaret & Labercame, George, Eds. (2002). Making Meaning in the Response-Based 

Classroom. New York: Allyn & Bacon.

Irvin, Judith, L., Buehl, Doug R. & Klemp, Ronald M. (2003). Reading and the High School Student: 

Strategies to Enhance Literacy. New York: Allyn & Bacon. 

Kahn, Elizabeth A., Carolyn Calhoun Walter and Larry R. Johannessen. (1984). Writing about 

Literature. Urbana: NCTE.

Meeks, Lynn L & Austin, Carol M. (2003).  Literacy in the Secondary English Classroom: Strategies 

for Teaching the Way Kids Learn. New York: Allyn & Bacon.
Olson, Carol Booth. Reading/Writing Connection, The Strategies for Teaching and Learning in 

the Secondary Classroom. New York: Allyn & Bacon.    

Rosen, Lois M. & Wilson, Marilyn. (2003). Within and Beyond the Writing Process in the Secondary 

English Classroom. New York: Allyn & Bacon.

Smagorinsky, Peter, Tom McCann, and Stephen Kern. (1987). Explorations: Introductory Activities for 

Literature and Composition, 7-12. Urbana: NCTE.
Tchudi, Stephen, and Diana Mitchell. (1999). Exploring and Teaching the English Languish 

Arts. New York: Addison-Wesley.

Dunning, S., & Stafford, W. (1992). Getting the knack: 20 poetry writing exercises 20. Urbana, IL: NCTE

Haussamen, B. (2003). Grammar alive!  A guide for teachers.  Urbana, IL: NCTE
Classic:
Joseph G, (2003). MLA handbook for writers of research papers, 6th ed.  New York: Modern Language 

Association of America. 

Atwell, N. (1997). In the Middle: Writing, Reading, and Learning with Adolescents. (2d ed.) Portsmouth, 

NH: Heinemann-Boynton/Cook. 

Caplan, R. (1984). Writers in training: A guide to developing a composition program for language arts 

teachers. Palo Alto, CA: Dale Seymour.

Daniels, H. (1994). Literature circles: Voice and choice in the student-centered classroom (2d ed.). York, 

ME: Stenhouse.

Langer, J. (1995). Envisioning literature: Literary understanding and literature instruction. New York: 

Teachers College/IRA

Macrorie, K. (1988). The I-search paper. Revised edition of Showing Writing. Portsmouth, NH: 

Heinemann-Boynton/Cook.

Noguchi, R. (1991) Grammar and the teaching of writing: Limits and possibilities. Urbana, IL: NCTE.

Purves, A., Rogers, W., and Soter, A. (1995). How porcupines make love III: Readers, texts, cultures in 

the response-based literature classroom. New York: Longman.

Willis, M. S. (1993).  Deep revision: A guide for teachers, students, and other writers.  New York: 

Teachers and Writers Collaborative.

Zemelman, S., & Daniels, H. (1988). A community of writers: Teaching writing in junior and senior high 

school.

Key Journals:

English Journal (NCTE)

Educational Leadership (ASCD)
Internet Sources:

NCTE Website: ncte.org
ASCD Website: ascd.org
�Instead of EALRS, could this outcome be about the Common Core ELA standards?


�Could you add something to the effect of “and is designed for learners with specific needs and diverse backgrounds”?


�Just a question: Do you want these plans to be designed in anticipation of student teaching or based on what they are doing/teaching in their current field placement? You could have them build their unit around the lesson(s) they are teaching in their field placement. (Actually teach one lesson and then write the before and after plans.) That way, the plans might feel a little more “real” and designed for a particular group of students. Up to you . . . 
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