[image: image1.wmf]   GONZAGA UNIVERSITY

Department of Teacher Education
School of Education

EDTE 454/554E: Secondary English Methods

Instructor:  Erik Powell


 


Office Phone: 354-6089



Email: powelle@gonzaga.edu
Class Location:
Paccar 005


Website: mrpowellsclass.weebly.com
Office Hours:  By appointment


Semester:  Spring 2009
Class Dates/Times: Thursdays: 5-8:00 P.M.

Required Text: 
Burke, J. (2008). The English Teacher’s Companion (3rd ed.).  

Portsmouth, NH: Heinemann. 


NCATE Key Assessment: Instructional Unit of Study

MISSION STATEMENTS

• School of Education Mission Statement

The Mission of the School of Education is to prepare socially responsive and discerning practitioners to serve their community and profession—with care, competence and commitment. 

• We model and promote leadership, scholarship, and professional competence in multiple specializations.

•  We support an environment that is challenging, inclusive, reflective, and collegial.

• We foster inquiry, intellectual creativity, and evidence-based decision making to accept the challenges facing a global society. 

•  We promote academic excellence in teaching, advising, service and scholarship. 

•  We promote, support, and respect diversity. 

The School of Education upholds the tradition of humanistic, Catholic, and Jesuit education. 

• Department of Teacher Education Mission Statement

Teacher Education at Gonzaga University views itself as a community of reflective learners. As a community of faculty, staff, and students, we are involved in a supportive relationship which encourages service for others and responsibility to each other. This implies support for the personal and professional development of all involved and participation in the processes of problem solving and decision-making. Our shared goal is the empowerment of developing teachers and the continual improvement of education. 

As learners, we are engaged in the conversation of professional practice. This dialogue encourages an interchange of roles, where each person is both a teacher and a learner, and all learn from each other. Learning is seen as a life-long process that requires flexibility in our thinking, currency in our preparation, and modeling in our instruction. The aim of our interaction is to instill critical thinking, to establish skill in evaluating research and practice, and to encourage each individual's emergent philosophy.
DEPARTMENT OF TEACHER EDUCATION DISPOSITIONS

• Value human diversity by:

-Showing respect for differences

-Using language that demonstrates sensitivity to others

-Listening in an attentive manner

-Demonstrating an awareness of the context in which we are interacting

• Promote leadership through example by:

-Championing social justice

-Fostering service

-Advocating ethical behavior

• Model growth and development in our profession by:

-Exhibiting intellectual vitality

-Displaying professional work habits

-Following agreed-upon processes and procedures

-Exchanging constructive feedback in a respectful manner

-Engaging in conflict resolution

• Nurturing a commitment to self-assessment
I. COURSE DESCRIPTION
This workshop/seminar class in teaching English at the secondary school level will focus on generating, discussing, practicing and critiquing specific methodologies to interest the pre-adolescent and adolescent  in the Language Arts.  Emphasis will placed on understanding and implementing the reading and writing processes, gathering classroom activities and designing & practicing individual lessons that will lead to the construction and presentation of a fully articulated Understanding by Design (UbD) unit.  

Practitioner-based journal articles, textbook chapters, a range of literature/genres across grade levels, and miscellaneous teaching resources, including The English Teacher’s Companion by Jim Burke and Creating Writers by Vickie Spandel, will support our active investigation of teaching English in the secondary schools. Also, EDTE 454E with be joined with a 60 hour field experience, offering direct application and observation of language arts methodology. Specific areas of attention will be given to teaching process writing, multiple forms and range of literary texts and various presentation methods. 

II. COURSE OVERVIEW (University Catalogue)

This course, taken concurrently with 454L (field experience), will provide candidates with the opportunity to explore firsthand the instruction, assessment and technology practices that are at work in the Secondary English classroom. This course will aid the teacher candidate to focus and integrate learning by observing, teaching, reflecting, and analyzing instructional events occurring at the school site. This course will enable teacher candidates to observe and participate in instructional decision-making, strategies for differentiation, and various assessment models. 

III. COURSE OUTCOMES, NATIONAL AND STATE STANDARDS, COURSE ASSESSMENTS AND ENDURING UNDERSTANDINGS

Outcomes



Standards


Assessments

	1. SWBAT articulate and apply a knowledge base of the principles, methods, and general content of language arts instruction in grades 7-12.
	INTASC Standards 1, 2, 3

NCTE Standards 3, 5, 6
WA State Competencies: 7.1, 7.2. 7.16
	Microteaching 

Class Discussions 

Group Tasks

Written Assignments/Reflections

Unit of Study

	2. SWBAT review and critique methods of teaching the reading and writing processes, given the diverse nature of the preadolescent and adolescent. 
	INTASC Standards 1

NCTE Standards 1
WA State Competencies: 2.1, 2.2, 4.1.2, 6.2, 7.2, 7.6, 7.7, 7.8, 7.10, 7.15 
	Class Discussions

Microteaching
Group Tasks

	3. SWBAT develop specific capacities for teaching secondary language arts: planning sequential lessons, making content decisions, assessing student work and reflecting on teaching episodes. 
	INTASC Standards 1, 4

NCTE Standards 4, 5, 7, 11
WA State Competencies: 7.3, 76.4, 7.12, 7.13
	Paper Load Seminar

Microteaching

Class Discussions 

Field Experiences

Miscellaneous Readings

Unit of Study

	4. SWBAT to verbalize, implement & critique the language arts EALRS of reading, writing, communication 
	INTASC Standard 7,8
WA State Competencies: 2.1, 2.2, 5.1, 5.2, 6.1, 7.11, 7.14
	Class discussion

Microteaching 

Portfolio Work

Field Experiences

Unit of Study

	5. SWBAT develop and practice self-assessment skills of professional and reflective practice.


	INTASC Standard 9, 10

NCTE Standard 4, 7, 9, 11
WA State Competencies: 7.5
	Class Discussions

Portfolio Work—Reflections

Microteaching

Paper Load Seminar

Unit of Study

	6. SWBAT discuss, plan and implement an integrated language arts unit that reflects a range of genre and literature.
	INTASC Standard 1, 2, 3, 7, 8

NCTE Standards 4, 5, 9, 11
WA State Competencies: 7.2, 7.3, 7.5-7.16
	Class Discussions

Miscellaneous Readings

Unit of Study


IV. ENDURING UNDERSTANDINGS / BIG IDEAS 
(Prospective, preservice English teachers will understand the following.
1.  The English curriculum begins with what your students know and are able to do. 


2.  Excessive coverage of the language arts curriculum is the enemy of student 

understanding.


3.  Teaching English is listening to your students and letting them DO English. 


4.  English is a skill-based class, empowering students to write, to read, and to 

communicate effectively. 

5.  Poetry is best delivered in an integrated, multiple-unit format throughout the year.

6.  A well-developed peer-editing context encourages, supports and sustains a writing instruction program. 

7.  Language skills (mechanics, punctuation, usage, grammar) are best taught and retained when contextualized within student writing. 

8.  An English teacher uses a wide range of literature across grade levels to teach reading.

9.  Teaching writing well will require assigning more written work than one teacher can individually process.

10.  Backward design focuses curriculum development on core understandings—beginning with end in mind. 

V. LEARNING ACTIVITIES
1. Class discussions, projects, various formative assessments. 

2. Class blog: Throughout the semester, we will engage in blog-based conversations on topics organized broadly by the three following topics: (1) Teaching Writing, (2) Teaching Reading and (3) Teaching Poetry. These conversations will give you a chance to extend class conversations, reflect on experiences in the field, and comment on personal reading in a structured yet informal setting.  

Blog topics might include any of the following, as well as others appropriate to the class.
1.) Teaching Writing: • How do I incorporate the writing EALRS and associated writing standards into my teaching? • What are the best ways to assess and respond to student writing? • How do I handle the paper load? • What are the most appropriate forms, purposes and audiences to use in teaching writing?  • How do I teach grammar, mechanics, punctuation and usage? • What are the principles of planning a writing unit and how do I apply them? 

2.) Teaching Reading: • How do I teach the reading EALRS and associated reading standards?          • What is reading literacy? • What does it mean to teach a range of reading texts from elementary school to post high school? • What are the best ways to assess developing reading skills? • How do I encourage my students to love reading? • What are some principles of teaching literature (novel, short story, drama and other literary forms) across grade levels? • How do I meet the needs of my struggling readers? • What are specific strategies to improve reading skills? 

3.) Teaching Poetry: • What are the best approaches to teach poetry? • What are unproductive approaches to teaching poetry? • How can I encourage my students to have a positive attitude toward poetry? • What are several tips, tricks and techniques for teaching poetry? • How do I integrate poetry into the language arts curriculum? 

3. “How-to-Handle-the-Paper-Load” Seminar (April 16th) 

This 1-2 hour seminar will discuss your current thinking on the challenges of responding to student writers.  Please research this topic on your own and discuss this issue with several English teachers at your field experience site. Pick their brains and ask for tricks, tips and techniques to handle the paper load challenge. Collect any handouts or assessment guides that assist grading student work.  Bring all your notes, handouts, and current state of thinking on teaching over 120 students to write to our seminar. I expect you to be ready to share your insights and learn from one another. The initial questions driving our seminar will be: (1) To what extent can we effectively teach so many students to write? (2) In what specific ways do the large numbers of students affect the teaching of writing? (3) What are creative ideas to make this Herculean task possible? (4) What specific skills do I need to become an excellent evaluator of student writing? 
Seminar will be evaluated on:


(1) Preparation: Research notes/articles, interview responses (indicate people you talked to and 

when) and miscellaneous support materials (e.g. notes collected with reflection).


(2) Contribution: Level of active participation and overall seminar involvement.

(3) Reflection: Written post-seminar reflections, based on your seminar notes.

4. Microteaching (on-going throughout semester):  
Each student will prepare and deliver one instructional lesson on writing, reading or poetry. This lesson format attempts to structure the specific components of real teaching: assigning homework with clear grading criteria, teaching the material, assessing student progress, assigning grades and providing feedback—all the things good teachers do with their assignments. Each lesson must demonstrate the student’s ability to plan, implement and evaluate instruction.  You must be prepared one week before teaching to assign homework.   These microteaching lessons, 20-30 minutes in length, will be evaluated on the 


• degree of pre-teaching and lesson preparation (copy of lesson plan for each student). 

• degree of printed/graphic material 

• degree of engagement & creativity

• degree of lesson plan completeness

Be prepared to turn in your lesson plan and all materials for final evaluation. 

I encourage you to use various instructional methods when you teach: small groups, graphic organizers, whole class discussion, two / three column notes, learning logs / journals, pictorial representations, worksheet / guided note-taking, debate / academic controversy, games, jigsaw, etc.  
5. Field Experience: Getting to Know your Students—Class Profile / Instructional Context (March 19th)
Accomplished secondary English teachers acquire specific knowledge about students’ individual, intellectual, and social development and use that knowledge to advance students’ achievement as readers and writers. To that end, create a class profile of your field experience class by gathering writing samples, project samples, observations, etc.  This will serve as the basis for your differentiation / accommodation plan in your UbD unit.  

6. Self-Portrait of an Emerging Language Arts Teacher (April 23rd)

One of your final assessments will be to construct a self-portrait of your emerging beliefs, perceptions, skills and understanding as a secondary English teacher. This project will bring together your semester-long progress toward professional competence by requiring you to construct or select a two or three-dimensional artifact that symbolically depicts the following three-step process:  (1) where you were before this class, (2) where you are now, and (3) what you want to know (content) and be able to do (specific skills) in the future as an English teacher—to be presented to your peers during the last week of the semester.   

Please include a 1-3 page paper that explains your artifact and how it reflects your progress this semester.  

Specific Criteria: 
1) Oral Presentation—creatively appropriate artifact, artifact integrated into presentation, presentation skills (eye contact, voice, posture, etc.), three-step process clearly communicated, preparation and effort evident. (8-10 minute time limit)

2) Paper—well written (6 traits), sufficient depth of analysis for each of the three steps, references to artifact in paper, specific examples from course content cited, 1-3 page format.
7. UbD Unit of Study (April 30th): Create a 2-3 week unit (10-15 fully developed lessons) on a language arts subject that you anticipate teaching in your student teaching experience. 

VI. ASSESSMENT AND GRADING:

• Evaluation system of letter grades, grade point and percentages are described below for your reference.  The grade point and letter grades are correlated with the standards established by Gonzaga University on page 35 of the 2003-05 Undergraduate Catalogue.



A   
(4.0)  – 100-94%

C+ 
(2.3)  – 79-77%



A-  
(3.7)  -- 93-90%


C   
(2.0)  – 76-73%



B+  
(3.3)  -- 89-87%


C-  
(1.7)  – 72-70%



B    
(3.0)  -- 86-84%


D/F
(1.0)  -- 69-00%



B- 
(2.7)  -- 84-80%



• Course Expectations:

1.  Attendance and participation in all class sessions.  Please come to class on time. If you cannot attend class, please email or voicemail me and arrange in advance for a classmate to take notes and get copies of any handouts.  I expect you to be ready to go when you return. University attendance policy (p. 38-catalogue) allows no more than 2 absences for a 3-credit course that meets once a week. Prearranged absence handled on an individual basis.
2.  Completed active reading of all assignments by assigned dates. Late papers / assignments will be accepted one class late with a reduction of one letter grade. 

3.  Be an active, contributing member of the learning community.

4.  Critical evaluation of peer presentations and projects.

• Specific Assignments:


1.  Miscellaneous daily assignments (including blogs)
-- 40 pts




2.  “How-to-handle-the-paper-load” seminar
(4/16)

-- 25 pts


3.  Microteaching (on-going)



-- 25 pts 

4.  Field Experience: Class Profile (3/19)


-- 20 pts


5.  Portrait of an Emerging Language Arts Teacher (4/23)
-- 40 pts
6.  UbD Unit of Study (4/30)


 
-- 50 pts.  











   ------





  Total points possible:      200

VII. COURSE CALENDAR

Most assignment due dates are indicated on the following calendar.  Several due dates will be communicated as the course unfolds. Notification of any changes will be communicated at least one week prior to assignment due date.

	Class
	Date
	Topics
	Due

	1
	1/15
	• Course Introduction & Syllabus

• Burke: Introduction & Chap. 1

• Language Arts EALRS and GLEs


	• Knowledge of students

• Skill assessment

	2
	1/22
	• Teaching & Learning in the English Classroom  


	• Burke: Ch.2 (3-27) 

• Scoring a Paper

• Writing GLEs (2-12)



	3
	1/29
	• Measuring Student Progress
 
	• Burke: Ch.11 (285-318)



	4
	2/5
	• Teaching Writing


	• Burke: Ch.7 (151-221)

• 10 Reasons to Teach the Traits

• Tchg (W) ______________



	5
	2/12
	• Teaching Writing, con’t


	• Burke: Ch.7 (151-221)

• Tchg (W) ______________



	6
	2/19
	• Teaching Writing, con’t


	• Spandel: Creating Writers 

• Tchg (W) ______________



	7
	2/26
	• Grammar


	• Burke: Ch. 6 (135-150) 

• Tchg (G) ______________



	8
	3/5
	• Teaching Reading

• Range of Literature/Genre across grade levels


	• Burke: Ch.4 (32-112)

• Tchg (R) _______________



	
	3/12
	SPRING BREAK


	

	9
	3/19
	• Teaching Reading, con’t

• Field Experience Class Profile

	• Burke: Ch.4 (32-112) 

• Class Profile

• Tchg (R) ______________



	10
	3/26
	• Vocabulary         
UbD Introduction

	• Burke: Ch.5 (113-134)

• Tchg (P) ______________



	11
	4/2
	• UbD Introduction, cont.

	• Tchg (R) ______________

• Tchg (P) ______________



	12
	4/9
	• UbD Stage 1

• Critical Thinking in the English Classroom


	• Burke: Chap 9 (238-65)

• UbD Stage 1-Rough Draft

• Tchg (R/P) ______________



	13
	4/16
	• UbD Stage 2

• “How-to-Handle-the-Paper-Load” Seminar

	• Seminar Notes

• UbD Stage 2-Rough Draft

• Tchg (R/P) ______________



	14
	4/23
	• Self-Portrait Presentations
• UbD Stage 3

	• UbD Stage 3-Rough Draft

• Tchg (R/P) ______________



	15
	4/30
	• UbD-based Unit of Study
 
	• UbD Unit
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